borders of intercultural learning on our campuses and in our communities? In March 2015 a group of higher education students, scholars, educators, and administrators met to explore, examine, and propose initiatives that would address this question. Research presented at the conference brought together an interdisciplinary group of local, national, and international, established and new researchers and graduate students interested in intercultural education and Indigenous education. The 45 research papers presented at the conference were selected through a peer review process and addressed questions from a variety of methodological approaches. A full overview of the conference and the topics covered can be found at http://www.tru.ca/intercultural.html.
The papers selected for this special issue represent the themes of this timely and highly successful academic meeting. In the fall of 2015, conference presenters were invited to submit their papers for a special issue on Learning at Intercultural Intersections. After a rigorous, blind review process, six papers were selected and make this collection. The quality and wide range of research papers presented contribute to theory building in the areas of border crossing, critical, inclusive, Indigenous, and intercultural pedagogies and transformative learning in higher education.
As a collection, the papers integrate the themes of Indigenisation and internationalisation, which are rarely considered together. Indigenisation recognises the diversity within Indigenous nations, centres Indigenous ways of knowing and being in critical spaces, such as the classroom and the academy itself, and most importantly, aims to decolonise and reconcile Canada as a nation, and move forward Indigenous self-determination and empowerment. Within the selected articles, authors address and invite us to reflect on questions such as: How do we indigenise the academy in our day-to-day practice as instructors? What implications does the spiritual quadrant of the Medicine Wheel have in indigenising postsecondary education? What learning objectives/outcomes can be defined as part of a spiritual domain? In posing these questions, we as the editors, ask readers to critically engage in thinking (and acting) upon decolonising oneself, to not homogenise Indigenisation into a colonially-defined and accepted way of being 'Indigenous' . Honour the spaces and places that Indigenous scholars, activists, Elders, and community members take up the work of Indigenisation and see your role as a critical ally to this work.
Other authors in this collection pose equally important questions related to internationalisation. Such as what are international female students' lived experiences of accessing the Canadian health care system? What are their specific health care needs and how comfortable are they accessing the health care system? How do faculty perceive the impact of their participation in Interculturalising the Curriculum professional development programme? How can we effectively teach groups of students with a myriad of perspectives and worldviews? How can we nurture diversity in higher education teaching practices? How do we facilitate the development of intercultural teaching competence? How can we facilitate learning, create community, and build bridges across many dimensions of difference present in higher education? What learning design practices does the research indicate will support intercultural learning in online environments? In what ways do current course design rubrics address intercultural learning?
This anthology on learning at intercultural intersections intentionally opens with The Morning After Canada's Truth and Reconciliation Commission Report: Decolonisation through Hybridity, Ambivalence, and Alliance, a self-reflective and autoethnographical piece by Chung, proposing that reconciliation might benefit by finding ways of confronting the Other within.
This piece was strategically selected to introduce the collection because the narrative style of the paper represents in itself a bold statement of advocacy for the inclusion of different ways of knowing and a different way of positioning self within the discourses of Indigenisation and internationalisation. The author positions it as an 'autoethnography with a rigorous, potentially decolonial mode of analysis' and leaves the reader with key questions they can self-reflect on by looking at their own 'Other within. '
In Switching from Bloom to the Medicine Wheel: Creating learning outcomes that support Indigenous ways of knowing in post-secondary education, LaFever proposes a framework for developing course outcome statements that although beneficial for all students, would particularly support the educational empowerment of Indigenous students. The framework is an integration of Bloom's learning taxonomy (Bloom 1956 ) and the Medicine Wheel (Bopp et al. 1984) bridging Western and Indigenous education traditions to better support Indigenous post-secondary students.
Burgess (Munich), McKenzie and Fehr present a phenomenological examination of international female students' experiences navigating the Canadian health care system in a small city. Their study provides insights into the challenges faced by international female students to access health services in Canada. Findings highlight the importance of developing selfdirected care strategies with the help of a strong support system consisting of university student advisors, host families, and friends to help international female students effectively and timely navigate the Canadian health system. They offer valuable recommendations for health care providers on and off campus, university administrators, and international female students.
Dimitrov and Haque propose a framework for intercultural teaching competence as a tool to guide individual and group reflections that instructors and intercultural support teams may use as they prepare to facilitate learning across cultures. The framework includes twenty competences across three categories: foundational skills, facilitation abilities and expertise in curriculum development. Specific classroom examples across several disciplines illustrate ways of implementation.
In Interculturalising the Curriculum: Faculty Professional Development, Garson, Bourassa and Odgers describe faculty perceptions of a professional development programme aimed at developing faculty intercultural competence. Through the presentation of their findings, the authors provide effective approaches, techniques, and models for curriculum modifications and the implementation of innovative pedagogical practices that support decolonising intercultural learning outcomes for students across academic disciplines.
In response to the rapid increase of online education programmes, Morong and DesBiens invite us to critically examine current approaches to online design. To this end, the authors begin with a systematic review of the literature to identify research-based learning design practices that support intercultural learning in online environments. Then they examine current course design rubrics to identify whether or not they address intercultural learning. The authors conclude with evidence-based guidelines to inform culturally responsive online learning design in formal post-secondary learning environments.
We raise our hands in thanks and appreciation to the Secwepemc nation, where this conference was hosted, and we wish to thank all those who attended and contributed to the important dialogues of Indigenisation and internationalisation. We hope that the insights provided through these papers broaden and deepen readers' knowledge of intercultural and Indigenous issues in higher education. Our aim is to enrich and promote dialogues on learning at intercultural intersections, which will not only contribute to better learning environments, but more importantly, to mutual understanding and ultimately a more peaceful world.
